The Teaching of reading to infants : a guide to the method of the Progressive primer series by [unknown]
as
w
Tsachin?^ y  Reading
Infants
m
1/9
Whitcombe's PROGRESSIVE PRIMERS
BEAUTIFULLY ILLUSTRATED IN COLOUR AND LINE
; , The Teaching of Reading to Infants 1/9
Tiny Tots’ Primer . . . 6d.
First Progressive Primer . . 8d.
Progressive Phonic Primer Book I. lOd.
Progressive Phonic Primer Book If. I/I
Second Progressive Primer . I/-
Third- Progressive Primer . . I/-
Fourth Progressive Primer . . 1 / 2
Fifth Progressive Primer . . 1/4
Sixth Progressive Primer . . 1/4
KOOKABURRA SERIES (3deach)
Supplementary to Progressive Phonic Primers 
No. 51. Tom ’s Pets 
No. 52. Ruff and Mr. Rat 
No. 53. The Little Red Van 
No. 54. W hatrA m  I ?
No. 55. Shopping 
No. 56. Jack Frost’s Tricks 
No. 63. Ben Bunny’s Holiday 
No. 64. A Fright for Mr. Fox 
No. 65. The Magic Broom 
No. 66. W hat is My Nam e ?
No. 67. Hoppity Skip’s New House 
No. 68. Shy Mouse and the  Goblin
PRICES SUBJECT TO ALTERATION W ITHOUT NOTICE
T H E  T E A C H I N G  
OE R E A D I N G
/
rO INFANTS
A G U ID E TO T H E  M E T H O D
OF T H E
PROGRESSIVE P R IM E R  SERIES
A a  .' A
W h itc o m h e  &  T ombs  I t m i t e d
C h r i s t c i i l r c h , A i .’c k l a n d , W k l l i n g t o n , D u n k d i n , I n v i - r c a r c i l l , N . Z .  
L o n d o x , M k l u o u r n h  a n d  S y d n i - y
C O N T E N T S
The Progressive Primer Method
Preliminary^ Work . .
The Tiny Tots’ Primer
Individual Testing . .
Simple Phonic Games
Simple Reading Games
First Progressive Primer
Second Progressive Primer
Third and Fourth  Primers
Fifth and Sixth Primers 
Progressive Phonic Primers
Index
PAGE
3
4 
8
12 
15 
20 
23 
34 
46 
54
* •  •
Inside hack cover
The Teaching of Reading 
to Infants.
A Key to the M ethod in the Progressive 
Primer Series.
The Progressive Primers are an 
The Progressive answer to an expressed need
Prim er Method of for a dual approach to reading
Teaching Reading. — visual work and phonic work
proceeding in parallel lines, 
and each given due importance. From the beginning 
the child is reading for content. At first the idea is 
associated with a word, and la ter  Avith a phrase or 
sentence.
Before comnuoicing Tiny Tots '  P rim er the child  
learns to associate activit ies and ideas with the  
Avritten symbol as Avell as Avith tin* spoken Avord.
The Progressive Primers may be used either for 
group Avork or individual •Avork, though, especially  
in the early stages, individual Avork is recommended  
as being of far greater educational valiu*.
Reading is the conveying of ideas 
Visual W ork  is not sounds. The child must read
of the utmost for content. Bvery pr in ted  Avord
importance. must convey an idea, l ienee the
necessity for beginning reading  
with visual Avork and g iv ing  jiractice in quick  
visualisation through all the jireliminary stages of 
reading. As the child becomes more Tamiliar Avith 
the look of Avords he Avill need the ^^phonic p ro p s"  
only in tackling a new Avord. i t  is esscmtialj hoAv- 
ever, that he can "so u n d  o u t "  a ^ne\v%__Av3rd
3
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accurately  and quickly so tha t  the idea contained 
in the sentence may not be lost. lienee the necessity 
for a thorough jjrroundin^ in phonics.
The old objection to a phonic 
Phonic work is approach was tha t  it mechanised 
a necessity. the subject matter,  making reading
stilted and unreal. In  the I^rogres- 
sive Primers this error  has been avoided by build­
ing only those words whicJi occur frequently  in the 
child 's  vocabulary. The sounds are presented in a 
detinite order, tak ing  into consideration—
(a) ease of pronunciation,
(h) frequency of sound occurring in reading 
matter,
(c) child's power of imitation.
The i)honic exercises are carefully graded and 
arranged. Clames of many kinds are introduced to 
make the ac(piisition of the mechanical aid to reading 
as joyous and hapj)}' a process as possible.
Any teacher who follows faithfully  the phonic 
system of the ih'ogressive Primers cannot fail to lay 
a solid foundation for accurate reading and steady 
])]*ogress.
Pcfon* commencing Tiny T o ts ’ Primer 
PHELLMINAHY WORK.
W ord  Matching.
Stage I.— Objects with names attached and tickets 
for matching. 
e.g., 'book, ])in, button, box, cork, toys and 
fmmiture.
Stage II.—’Pictures with names a t tached and 
tickets for matching.
{(i) P our  to six pictures on a card and tickets 
in envelope on back, (or)
(h') Pour  to six separate pictures mounted on 
sti'ong cardboard, and tickets in a packet.
WORD MATCHING .)
Pictures slioiild be lai*<re and of a uniform size.
All appa ra tus  should be carefully  and s trongly 
made, as otherwise it is quickly soiled and torn.
Tickets should be lar^e— not less than three inches 
lon^ by one inch wide. A large ticket assists child's 
prin t ing— a small one hinders. Place a line across 
the hottom left hand corner for the tliumb. Then the 
child will not hold his card upside down.
< - 3"
LEFT THUMB
A
I
I
I
It is a good idea to wash eaeli set of tickets with 
water colour hefoi'c p r in t ing  with iudian ink. i f  
each child has tickets of a ditferent colour there is 
less difficulty in keeping the l)0X(*s in order.
Sort ing  and  Sev(u*al t ickets may he provided for 
Arranging. each picture. The child iinds great 
pleasure in sorting the tickets into 
gi‘oups and matching the correct pictures.
can
bed . b e d c a n  can  c a n
bee
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He will then draw the picture and print  the name 
as many times as he has tickets.
There is no need to keep to the words contained 
in the '"Tiny Tots* P r i m e r "  for the preliminary 
work. Every possible object in the class room 
should have its name attached, the child's  blackboard 
and liat {)C^  should be labelled with his own name. 
Thus he will naturally  associate the word with the 
object, and many ^ames may be made up.
Make Word Matching The child becomes bored if 
as varied as possible. he has the same tickets too
often. A suggested series of 
words for twelve boxes:—
Note.— Draw “ s t ick -m en’’ as children can copy 
more easily.
1. bed train h o rse  can
( s e e  rea d er )
2. hop sk ip  lump run
-  f  t
5.  m other  f a th e r  baby
4-. tree bird nes t
5. chair wall door piano
( o r  o t h e r  o b j e c t s  in r o o m ^
6. ga te  path flower fence house
(or objects in p laygroun d  or  g a r d e n )
This se t  ca n  b e  used  with  blocks or s t icks  elc.
7. bag coat hat shoes
(my p o s s e s s i o n s )
M a tc h  t h e  a c tu a l  o b j e c t s .
KEEPING OF APPARATUS
8. doll bed d rum cot
(my d o l l s h o u s e )
There s Mould be a doll's h o u se  in t h e  c la ssroom.
9. S p a d e  s a w rake ham m er
( m y t o o l s )
lO. bread appl e jam coke
(  f h i n (g s  1 e a t )
11. dog c a t  h o r s e  COW
(my a n i m a l f  r i e n d s )
12. play work sing sleep
( t h i n g s 1 do)
Cue Cards on the walls for visual impressions of 
the above sets are necessary and important .  These 
sets may also be used for oral expression lessons, etc.
(1) On pictures,
(2) actual objects,
(3) cardboard  cut-outs on stands,
(4) models p repared  by teacher,
(5) models p repared  by child.
I t  is hoped th a t  even where floor space is limited 
a way may be found  to use models and real objects 
as well as pictures. This really motivates p re ­
liminary work in reading.
P aper  books made by children are of g rea t  assist­
ance. The child must express himself freely, how­
ever, even a t  the expense of appearance of work. 
Let him print ,  draw, or cut out freely, then let him 
take his work home to show.
How to ])repare material  for a long 
Hints for the life. S treng then  all boxes with book­
keeping of b in d e r s ’ linen or linen tape. Brush 
apparatus .  cards over with size solution (2 oz.
powdered size to a p in t  of boiling 
water)  and varnish with paper varnish.
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Leave wide niargriiis on cards so tha t  they may be 
trimmed when torn. F o r  wall bags or pockets use 
unbleached linen oi- coloured cloth, such as britway.
Have the paste pot handy so tha t  children may 
mend corners tha t  come unfastened.
Take a ))ride in the appearance of your apparatus^ 
and your class will assist you in keeping it in order.
TINY TOTS’ PRIMER
The keynote of this primer is action. Every 
page can and should be dramatized. The teacher 
who is not a ))sychologist may regard this emphasis 
on action as unnecessary play, but it is a wc‘ll- 
known fact that every idea tends to externalise 
itself in action. A grea t  deal of the ch i ld ’s ceaseless 
activity is due to the wealth of new ideas tha t  flood 
in 111)011 his rapid ly  developing brain. A dull brain 
accompanies a slow moving body; a quick brain 
reveals itself in tireless energy.
1 Til ess your class is too ‘Avell discijilined ” you 
will have noticed the small arms and legs moving 
almost involuntari ly  when some new idea has been 
presented. (‘A 'ou r  class is wriggling. ” ) Let us 
use this fact of activity in a happy method of over­
coming the initial difficulties of reading.
Through his word-matching and labelling activ i­
ties the child will have become used to the idea of 
printed names for objects and persons.
Jle thus associates the word and the idea. The 
next step is the phrase and the idea. From the 
beginning the child should acquire the habit  of 
reading by phrases, not by isolated words. The 
'^ one-word-reading’’ liabit need never be formed if 
the child reproduces from memory phrases instead 
of single words (see jiagcs 25 and 35). The use of
PilOXICS
Hash cards aids this read ing  for ideas and also the use 
of qiiestioiiiiiir on tlie subject matter.  The ques- 
t ioiT' words “ who.*' “ w h e r e / '  “ what,*' “ w h e n / '  
etc., can be tauglit  easily, and the children may use 
them as the beginnings of questions while reading 
“ Tiny Tots '  P r im e r ,"  c —
“ Who go to see P a t ? "
“ Where do fa ther and mother g o ? "
“ Wlio cannot r u n ? "
“ TA'here is l^a t? ' '  etc.
The teacher should combine phonics with 
Phonics, speech training, m aking  sure tha t  each 
sound is correctly produced. F inger  play, 
/.c., making the letters with the fingers, is always 
enjoyed. The children will also like to act the 
letters to music. They may not look very much 
like the letters acted, but th a t  is pa r t  of the fun of 
guessing what they are meant to represent, e.g.,
“ 1 am ' b ’ with a bag on my b ac k ."
(or) “ 1 am ‘d ’ with my d ru m ."
b has a bag 
on his 
back
a
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d has  G 
drum
The above are two suggestions for posters. Other 
sounds may be t rea ted  similarly and exhibited in 
tu rn  on the class room walls. Use different coloured 
inks for figures.
P. 13.— The class may suggest stories for the 
sounds. F o r  instancer country  children say tha t  
" n ' ' — ‘*n^’ is the sound the separa tor  makes.
Tlie sound c (hard)  has two pictures ‘‘k ’' and
A mouse bit a hole in “ 0 ^ '  and made
P. 19.— There will be a difficulty in getting the 
sound for  ink^ ' correctly. Tell the children it 
is the smallest sound of all, the sound a baby mouse 
makes. Give practice in distinguishing " i ' '  for
“ egg .’’ink  from ' ' e ’’ for
TRANSITION STAGE 11
P. 24.— These are the sounds presenting: the most 
difficulty or the least often used, “ u ”  you say when 
you pull a heavy load, or try  to chop a h a rd  log of 
wood.
V , w, z, and y can be made with lingers and sticks, 
has a drum, or, too much dumpling for
dinner.
All the words and sounds in 
Transit ion Stage, the “ Tiny Tots '  P r im e r "  must
be thoroughly revised and tested 
before the first "P rog ress ive  Prim er^ '  is attempted. 
Test cards containing the th ir ty-two words should 
be made and reading  cards must be prepared. The 
words can be tested in groups or singly, but  as 
much individual work as possible should be done.
Heading Card (Page 17). Fold  the card  so tha t  
picture and story are inside the ‘^book .’'
P a t  IS in bed. 
Mother can see 
Pot in the bed.
Inside of card or " h o o k . ’
P o t is i n bed. Mother con s e e Pot
in the bed.
Cliild makes the " s t o r y ”  with tlie cards and then 
writes tlie story. He may be able to add one more 
" s t o r y ”  to the above, using his book for a key to 
the spelling.
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My Book.
Pa+.
Oockef" fo r
Cards,
Pat bed 
in the  
is Mother 
see  can
Here tlie 
words are 
mixed 
for 
testiiiL^
I>aek of card or “ hook. ' '
A set of these cards is necessary for  testing 
visualisation.
Apparatus for Individual Testing of “ Tiny Tots'
Primer. ’ ’
]Make cardboard  cut-outs of all the objects and 
persons named in the book. Make s trong cardboard 
supports  so that  they will s tand firmly on the door. 
[Make also a set of cards of all the words contained 
in the })rimer. Keep cut-outs and names together 
in a s trong box. .Several boxes of these cut-outs 
and names are most essential, and will save many a 
“ last minute r u s h "  if carefully ])repared before the 
book is begun.
Use.— (1) Labelling objects and drawing.
(2) Leader holds up object. Class find 
correct name.
(2) A rrang ing  objects in a definite order 
from te a c h e r ’s w ri t ten  blackboard list.
(4) Placing objects in correct positions 
from blackboard directions of teacher 
or leader, e.g..
The horse is in the train. 
Baby is in the  tree .
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(5) l^lacinir objects and words according to direc­
tions.
( .r/.. Teacher writes: The nest is in tlie tree.
( 'liild places liis nest in his tree, and linds the 
ca)*ds to make the sentence: lie then draws and 
])i’ints tlie sentence:
The nest j s
j n T l e Tree.
(()) Phrasing’.— .Make some sets of tickets thus:-
..........................©
^The horse
®
js by the tree.
J see father b^y the nest.
© ©
, P a t  s a id ,may 1 play.
roloin* tlie two sections of  (a) ,  (6 ) ,  and (c) witli 
red, green, and bine washes so tliat cliild may join 
tlie sentences easily. He may then illustrate sentences  
and jvrint same.
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Card for Individual Revision of Sounds.
Child has a packet  of celluloid letters from which 
he picks as m a n y  ' '  C ' as possible. He matches
c a n
cowcar
1
them oil to the ' ' C "  card, draws the pictures, and 
])Iaces the symbol beside each one. ‘ The pictures 
may be stamped or d raw n  in a simple manner.
Tliese cards may be purchased at a reasonable 
price from AVhitcombc and Tombs.
SIMPLE PHONIC GAMES 1 5
Individual Apparatus for Phonics.
c u p ^ b o g g table d o o r  gg
a p p l e t f i o g p J ^ 9 ®
c L. D E a f m J
Simple Phonic 
Games.
and enjoyable.
Child places correct celluloid or sandpaper  le t ter  
on its correct card. A similar set of cards without 
the name beneath should be made.
The following is a list of phonic 
games from which the teacher may 
select those th a t  she th inks  would 
make the work  more in teresting 
I t  is obvious, of course, th a t  any 
one teacher would not be able to use the whole series 
w ithout ])lacing undue emphasis on phonics. Many 
of the games may be adap ted  to h a rd e r  examples, 
and  thus made progressive.
1. “ I spy with my little eye .’^
Something th a t  begins with “ O ’" (sound 
only).
This old favouri te  should be played frequently .  
It can be made simpler by having a group of objects 
to choose from, in f ron t  of children.
2. Six Gifts.
L e a d e r : I went to visit the King of Spain,
I took an umbrella  to keep off the rain, 
And six gifts beginning with d,
W hat  were they?
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l i e  points to six children in order. The first to 
miss giving a word must pay a forfeit.
Leader  then continues in order round the group 
with anotlier sound.
Variations will suggest themselves.
3. The W ay to School.
L e a d e r : As you were going to school to-day
you saw these things upon your  way.
They all began with p (sound only).
L i l l : I saw a pole.
J o a n :  I saw a pole and  a patli.
J a c k :  1 saw a pole, a path, and a penny.
Jil] : I saw a pole, a path, a penny, and a peanut.
(and so on).
To make this game easier for  beginners the
teacher or leader should d raw  each object on the
blackboard  in order as it is named.
4. Names.
L eader :  I know a girl^s name beginning with B. 
C h i ld : Yes. Betty.
L . : i  know a b o y ’s name beginning with P.
C . : 1 know, Pat.
L . : Some one at home beginning with M.
( ■.: ^lother. (And so on).
Other subjects  for this game could be :— Flowers i 
tools; clothes; dishes, etc.
5. B aby’s Game is a g reat  favourite .
L eader :  I have a baby with nice white t .............
Child: teeth.
L . : And golden h ............
C . : hair.
L . : l ie  has chubby ch............
C . : cheeks.
L . : And dimpled h ............
C . : hands. (And so on.)
GROUP GAMES IX PHONICS IT
This game is best played by two children.
The above games may all be used during  the 
progress of Book 1, with the symbols attached.
Group Games in Phonics.
1. F ire  Engines.
The child with ])ointer is the tire engine.
\ Fire
Station o
i - i
d  I m  9
h o u se  on  f i  re
If  the child can say all the phonics he has driven 
the engine and helped to pu t  the fire out (rubs out 
some of flames with duster) .
W hen the flames are all out, the children can 
build the house again— each sound is a brick, etc.
(2) Boat, Train, or Airship.
A large s teamer is d raw n  with wide gangway. 
On this gangway sounds or words are written. If  
the child can say all the sounds he can climb the 
gangway, and di*aw himself in the steamer. This 
game can be made toihcal, e.r/., an aeroidane ride.
(3) Miles.
Child takes pointer and sees how many sounds he 
knows on the sound indicator. Each one counts 
as a mile. The children see who can walk the 
farthest.
c
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(4) T u rn in g  the  wheel.
Make a large ca rdboard  wheel w ith  a movable 
a r row  a t tached  with  a p ape r  fastener.  Each spoke 
of wheel represen ts  a sound. As the child says the 
sound he moves the arrow. I f  he can go r ig h t  round  
he has reached his destination.
m home
(5) H o t  Potatoes.
Fa t l ie r  is m ak ing  a bonfire. He says we can roast  
some potatoes. (E very  sound is a potato, which 
the ch i ldren  d raw  in the  lire).
(6) The children  are birds finding b reak fas t  for 
the ir  babies (each sound is a g rub) .
These games are endless.
(7) P luck ing  Petals.
Teacher  d raw s  a da isy :  
each pe ta l  is a s o u n d : who 
can p ick  all th e  petals, or 
(be t te r  still) daisy chains. 
Each  sound is a d a i s y : the  
ch ild ren  see who can 
make the  longest chain of 
sounds.
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The same game can be played with pennies for a 
ro|)per trail, sheaves of wheat in a s tark ,  jiots of 
jam on a shelf, apples on a tree, blackberries in a 
basket, mushrooms in a ring, bees in a hive, shops 
in a street, or chips for the tire.
(8) Shop windows.
Teacher draws a shop window. The children 
d raw  in it  as m any objects as they can, placing the 
initial  le t te r  on the object;  (or) the teacher may 
say am the shopman, everyth ing  in my window 
begins with C , ' and  the children say or draw  the 
objects.
(9) F ire  stations.
Any child who has visited a fire s ta tion has seen 
the stairs  where the men climb up to their  room, 
and the pole down which they slide.
f o w  n
bow
n ow
h'Ovv
C 'O w
town
bow
now
how
cow
Children sound words slowly as they go up the 
stairs, and  say words quickly as they slide down 
the pole. I f  words are said correctly the children 
draw  themselves on a fire engine (previously p re ­
pared) ,  and go off to help put  the fire out.
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(10} R ailw ay  Stations.
Child acts  as ^nard ,  and names all the s ta tions 
on the line.
[ b i r d  j g i r l  | j s t i r
stations
firm
roi w a y m e
shirt S i r
Stations may be words, plionograms, or simple 
sounds.
1. W rite  words th a t  have occurred 
Simple R eading  in word  m atch ing  exercises on big 
Games. cards. Place these on floor.
Children move round to music. 
W hen  music sto])s the teacher names a child, who 
gives the word on the card  nea res t  to him. If  correct  
he keeps the card. Children see how m any cards 
they can collect. This game may also be used for  
phonic work later.
2. The Game of Labels is a g rea t  favourite .  Each 
child has a set of t ickets  corresponding to the 
labelled objects in the room, e.g.^ door, piano, chair, 
wall, floor, table, etc.
Teacher draws a suitcase on the board. Teacher 
says: ‘'One day I was going across the sea in a ship. 
[ had  my suitcase with me. The p o r te r  said ‘You 
cannot take your case unless you tell me what is in 
i t . ’ I said, ‘I have a chair in my case. ' So he p u t  
a label chair  on my case ."
The first child to find the label chair  among his 
t ickets  becomes th e  p o r te r  and labels the case on 
the blackboard. The more ridiculous the objects 
the more the children like the game.
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This game can be varied in dozens of ways, e.g.. 
‘M have in my box six things beginning with the 
sound M)': guess what tliev a re ."
or
The teacher may prin t  the words or tlie child may 
draw the pictures.
Vary this game by having a large sheet of brown 
paper for tlie case. P in  tliis on the board and drop 
the tickets behind it.
3. Lotto Games may be })1ayed by four, five, or any 
number if you have enough appara tus  prepared. 
There are many variations of lotto. Here is a very 
simple one.
Silent Lotto is best for a crowded class-room.
All those playing excc})t the leader have cards 
p re p a re d ; each card has the same pictures stamped 
or drawn in a different order. The leader has a set
8"
00
DO
h □ q 00
,box ,door s b a , ho t ^choir
I
6"
I
I
I
I
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of names which correspond to the pictures. He holds 
up one name at a time. The first child to find the 
correct p icture  receives the name to place beside it.
Six or eight tickets are enough for small children.
4. Lotto m ay also be p layed  with  names on the 
large cards and pictures on the tickets. This is easier 
to prepare, as only one set of pictures is required.
5. Snap  games are g rea t  fun, and  are always in 
requisition du r ing  recess an d  free work periods. 
P repare  a double set of twelve cards, 3 in. by 2 in., 
or, if you like, three  or fou r  sets ;  this is more fun  
for two j)layers; the num ber  of p layers  m ay be in ­
creased later, when the child is quicker  at  recog­
nising word-wholes.
c o a t c o o t c o o t
\ \ \
boo k book book
V \ \ .... ................
These phonic and  read ing  games need no t  neces­
sarily  be tak en  only du r ing  the progress of the Tiny 
T o ts '  P rim er,  bu t  should be used while read ing  the 
F i r s t  and  Second Progressive  P r im ers  also. I t  is 
no t  in tended  th a t  the child should know all the 
initial  sounds before commencing the F i r s t  P r o ­
gressive Primer.
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FIRST PROGRESSIVE PRIMER
We now assume that  the child has liad ani])le 
])raetiee in visualisation, knows the “ shapes^' of about 
thirty-two words accurately, and may have acquired 
many more through individual word-matching activi­
ties. In  phonic work he is ready to build up  words 
by the blending of consonant and vowel, and thus 
add greatly  to his reading vocabulary.
Before proceeding fu r th e r  with  our p a r t ie id a r  
m ethod  we m ust  step aside to consider something of 
the  scientific aspect of reading. E v e ry  teacher  
requires  a  backg rou nd  of knowledge in o rde r  th a t  
she m ay  avoid m any  p itfa l ls  in the  p resen ta t ion  of 
m ate r ia l  and  the  p re p a ra t io n  of appara tus .  W e are 
aw are  th a t  all recen t ly  t r a in ed  teachers  will be 
conversan t  w ith  the following facts. I t  is necessary, 
how'cver, to keep a few salient points  in the  fo re ­
f ron t  of consciousness, and  these are given briefly 
here.
How W e Read.
In  the process of read ing  the eye makes a series 
of jumps, accompanied by pauses. The more exper i­
enced the  reader  the fewer the pauses in each line, 
and  the g rea te r  the extent of material perceived. 
This ex ten t  of m ater ia l  is know n as the ' ‘span of 
perception.” I t  is d u r in g  the pauses th a t  perception 
takes  place. N oth ing  is perceived while the eye 
moves. I t  is obvious, therefore,  th a t  two tasks con­
fron t  the teacher,
(a) to establish easy and rhythmic eye move­
ments, and
(h)  to increase the span of perception.
2 4 THE TEACmXG OP KEADIXC.
How to Establish Rhythmic Eye Movement.
In m aking  read ing  cards  or booklets, or in se t t ing  
out b lackboard  work or wall sheets, the following 
points should be o b se rv e d :—
(1) ]\Iako each line short  (4 to 5 inches on 
cards) .
(2) Begin and  end each line at  the  same place.
(3) If there is a b reak  in the sentence, 
a r ran ge  sentence in phrases.
(4) A rrange  sentence in a definite pat tern .
(5) I^i'int cleai’ly and uniformly— heavy black 
scr ip t  is best.
Below are examples of read ing  cards showing 
suitable and unsuitable  a r rangem en ts  of read ing  
material.
T he hi Id
d ced
tha io
sands.
This card  will h in der  fiiiency and rhy thm ic  eye 
movement.
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T h e c h i ld  d a n c e d
a lo n g  t h e  s a n d s .
This card will aid fluency and assist in developing 
the “ span of percep t ion .“
How to Increase the Span of Perception.
(1) Begin with in terest ing  material,  c.r/., the 
ch i ld ’s activities, toys, animal friends, 
games, etc.
(2) Make individual reading material easy. 
Cards and booklets should be simpler, if 
possible, than reading taken in group work.
(3) Do not stop to analyse every word the 
child does not know. Wait  till the end 
of the paragraph  or story.
(4) Do not allow any pointing to tlie place in 
books or on cards,
(5) Establish early the habit  of reading by 
phrases or sentences, and not by isolated 
words.
Dram atization  continues in Book 1, the teacher 
making  certain  th a t  the activity of the child is not 
curbed. j\Iake sure th a t  handw ork  and draw ing  
are used on every possible occasion, especially with 
the child who has poor word perception.
I )
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See notes to the  teacher  in the  in troduct ion  to 
Book 1.
E xpec tancy  should be roused in the ch i ld 's  m ind 
before each new story  is commenced. This is a 
valuable aid to memory and  imagination. P rep a re  
the  child with ta lks  on birds, fish, frogs, etc. In 
Books 2, 3 and  4 the s to ry  could be to ld  and  d ra m a ­
tized before it is read.
When the n u rse ry  rhym e sec- 
In t ro du c t io n  of the tion of the readers  begins, it  
N u rse ry  Rhyme. is hoped th a t  this  will prove a
valuable  aid in ex tend ing  the 
span  of percep tion  by a iding the child to read  in 
phrases. Do not there fore  spend time analysing  
words before the rhym e is read. Be sure, however, 
the child knows the rhyme as it  appears  in the  book. 
(See pp. 18 and  19 Book 1, and also Book 2.)
Proceed t h u s :—
Tell s to ry  to children.
Children ac t  same.
Talk  about  the picture.
Teacher reads  rhym e from  book w ithou t  s top ­
ping to analyse words.
Children do same.
Children dance round  room singing rhym e to 
set or improvised tune.
Children d ra w  p ic tu re  an d  p r in t  rhym e on 
B.B.s.
Look a t  new words on pp. 18, 19. Analyse if 
necessary.
I l lu s t ra te  new words.
Use individual cards and self-testing apparatus .
NURSEKY RHYME CARD^ 2 7
Tlie same method m a y  be followed with pp. 28, 
36, 37 in Book 1 and pp. 2, 3, 12 and 13, and 17 in 
Book 2.
W hen  these have been read  and The in tervening 
pages mastered, the s tory telling and acting may, 
if desired, be cut down, the child frequently  being 
able to m aster  the nursery  rhyme and the pages 
following w ithout help.
Nursery Rhyme Cards (Book 1 and Book 2.)
Reading with D raw ing  Response.
The child il lustrates and  pr in ts  sentence.
The sentences may also be w ri t ten  on separate  
cards.
Draw the p ic tures 
and write the  sentences r
Hey d idd le  d idd le  
The ca t and the  f id d le
Jock and J il l
went up the  hill.
To m a rke t,  to m a rke t 
To buy a fa t  p ig .
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Reading  and  P lacing .— Pictures  are  prepared ,  
and  one or more sentences describing each picture. 
Sentences are matclied and  p ic ture  drawn.
The frog swims  
in the pond.
This is my top .  
I con spin it.
have an apple.
T h e  bird sot  on o twig. 
It s a n g  to  m e .
N urse ry  Rhyme Phrase  R eading  Cards.
O l d  (VIohher  H u b b a r d  
Wenh  I'o hhe c u p b o a r d
THE NURSERY RHYME 2 9
Bu  ^ when she  goh ^he^e 
The c u p b o a r d  was b a r e
]Matcli correctly and illustrate.
Word Visualisation— Book 2.
J a c k  an d  Jill 
Went up tlic hill 
To fetch a  pail 
of water.
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[ Jock  I [an d  | [ Jill |
Went I t up I L the 1 [hill | etc.
Children make up the  rhym e from  separa te  cards, 
a ided by ‘'whole-rhym e c a r d / ’
Peep Show Games.
P u n c h
S w i m  l i k e  
o  F i s h
S k i p , G i r l s
%J u m p  B o y s
%
H o p  l i k e  o  
r o b b i t . Punch s o y s : —
Ma k e  a  
f r o i n
p i n  t o
b l a c k  b o o r d
h o l e  f o r
t i c k e t .
' " - S k T i c k e t s  t o  s l i p  i n t o  h o l e  i n  c o r d b o o r d
Children love any game of a peep-show nature .  
This var ia t ion  of the flash ca rd  m ay be found  
useful. Teacher or leader  may say ' 'P u n c h  says 
........................... or " J u d y  says .............................and  ind i­
viduals  in class act  as t icket  dictates.
A similar game m ay be p layed  using a traffic 
signal with  movable arms.
READING CARDS 3 1
Picture and Answer Cards. Book 2.
What animal  
gives me milk?
What animal 
says bow wow?
What soys  
ch.ch.ch?
Place question in space beside correct answer.
/T I can sw im , 
cannot w a lk  
live by the pond 
W hat am I ?
h a v e  f u r .  
s l e e p  b y  t h e  
f i r e .  
W h a t  a m  I ?
IMatcli six questions to correct  pictures.
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W ord B uild ing Apparatus.
Types of Cards. Book 1.
^ lake  set also w ithout  pictures.
h a 11 i
mo ; '  p I
a
\ /  
b - (
p
1  
m - n mc - 1 j - m
bed sun bus eaa.
Look at that big house at 
the top of the hill,” said Jack.
” Good Giant Big Shoes lives 
in that house,” said Jill.
” H e may help us to find a 
home,” said Old Mother H ub­
bard.
f e it
I
{Specimen page from Second Progressive Primer]
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“It IS going to ram, and I have no 
umbrella,” said the Pink Sugar Dolly. 
“1 shall melt.”
“You may have m ine,” said Billy  
Bear, who had his umbrella with him.
[Specimen page from Third Progressive Primer]
ILLUSTRATION 
STILL IN 
COPYRIGHT
IT
D U ST  U N D ER  TH E RUG
There was once a poor woman who 
had two daughters, named Rose and 
Minnie. They lived in a small house 
near a wood.
As the mother and Rose were ill, 
Minnie had to go out to earn money.
[Specimen page from Fourth Progressive Primer]
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%i
• > 
V
%
H  --
\
Then the butcher’s boy remembered 
his m eat! O h  dear! H e looked to the 
right and saw one hungry dog running 
off with a leg of mutton.
H e looked to the left, and saw the 
other hungry dog disappearing with the 
sausages.
Poor butcher’s b o y !
{Specimen page from Fifth Progressive Primer^
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So they all went together through 
the wood, and they met a Turkeycock 
waddling along, very red in the face.
“ Good morning. Pig, Kitten, Rat 
and Hedgehog,” he said. “ Where are 
you going?”
{Specimen page from  Sixth Progressive Primer]
ILLUSTRATION STILL IN 
COPYRIGHT
42]
r
dryRUB-A-DUB
Bess is A nn’s rag doll 
fell in the mud.
W hat a mess!” said Ann. 
I must put your dress in the
tub, Bess.
A nn put the dress in to the 
tub. Rub-a-dub! Rub-a-dub!
[Specimen page from Progressive Phonic Primer, Book 7 ]
2 ]
SIX LITTLE CHICKS
were under Mother saw
Speckled H en had six little 
chicks.
''Cluck, cluck,” she said. 
"Scratch, little chicks.”
The six little chicks began 
to scratch.
{Specimen page from Progressive Phonic Primer, Book II]
''Sh, sh!” said Sambo, the 
black doll. W e cannot rest. 
Run back to the shelf, little 
red van. Get into your box.”
The little red van went chug, 
chug, chug, back to his box. 
The little tin trumpet went back 
to his box. The little black top
{Specimen page from  ‘‘The Little Red Van'^ 
Kookaburra Series']
WORD B r iL D lN G  APPARATUS :%:»
There was once a chick 
called 0]ippy. He had o chum 
called Oiarlie. you are such 
a funny ^ap”, said Chippy, 
for you perch on top of 
the church and cheeo”—
c h ic k mu ■ -
obverse
h
r e v e r s e
(or) The phonogram  ' ' c h ' '  may be omitted  on 
each occasion on reverse side and  supplied  with 
t icke t  by child.
S u pp lem en ta ry  read in g  cards  m ust  be used 
d u r in g  the p rogress  of each book, an d  between  each 
book. The necessity fo r  these ca rds  canno t  be 
stressed too often.
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S up p lem en ta ry  R eading  Card.
O ur c a t  saw  a ro t  
on the top of a jug.  
The jug was on a shelf 
in t h e  cupboard .
etc
SECOND P R O G R E SS IV E  P R IM E R
By the time the child has reached the Second 
Brim er lie has acquired some k ind  of emotional 
a t t i tu d e  tow ards  his reading. I f  he has been bored 
lie will dislike his books, and the pleasure he 
should get  from  su rm oun t ing  an  in tel lectual  diffi­
culty  will no t  correspond to his deligh t  in over­
coming physical hurdles.  He will, in fact,  p re fer  
his tops and  t ra in s  to his reading.
Reading is an acquired  habit ,  and  it  is the 
t e a c h e r ’s d u ty  to make it  as p leasurable as his more 
instinctive occupations. M ain ta in  the r ig h t  a t t i tu d e  
by keeping  curiosity alive. By constan t  help and
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suggestion  p rev en t  any. in fe r io r i ty  complex from 
developing.
The Second P r im e r  is p r im ar i ly  a N u rse ry  Rhyme 
book. I t  is in ten ded  t h a t  the  pupil  be now defi­
n i te ly  encouraged  to r e a d  by  phrases, thus  in ­
creas ing  the  sp an  of perception ,  and  developing 
rhy thm ic  eye movement.  (See the  In t ro d u c t io n  to 
the  F i r s t  P r im er . )
The child commenced this series of reade rs  w ith  
vocabu la ry  s tu d y — one w ord  rep resen t in g  an  idea 
or an  activ i ty .  In  the  same w ay  a very  young  child 
will express-his meaning. ^ 'T a -T a ' '  means would 
l ike to go fo r  a w a lk /^  or ‘^Bow-wow’’ means ‘‘I 
like th a t  noisy th in g  t h a t  j u m p s . V e r y  soon he 
learns  to express  his m ean ing  in a ph rase  or sen ­
tence, an d  says ' ‘May I  ge t  d o w n ? - ’ in s tead  of 
" D o w n .  B oth  w ord  and  sentence have the  same 
m ean ing  to him.
Now, unless the  child form s the  hab i t  of read in g  
by phrases  or sentences he will be a one-word 
re ad e r  all his life, an d  will never  use his skill in 
re ad in g  as a m eans of ga in ing  ideas. He m ay  need 
definite help  in re ad in g  by phrases, both in g roup  
w ork  and  indiv idually .  (R ead  " T h e  In t ro d u c t io n  
of the  N u rse ry  R h y m e ,"  (page  26).
A child who finds difficulty w ith  the Second 
P r im e r  has n o t  had  sufficient t ime in the t rans i t ion  
work. R ead ing  ca rds  should be a r ra n g e d  and  
g ra d ed  to give p rac t ice  both in w ord  perception  
and  phonic drills.
B ackw ardn ess  in re ad in g  in the average  child is 
often  due to over-emphasis on m ethods  whicli are 
valuable wlien used in m odera tion ,  fo r  example, 
ovcr-emphasis
(1) on phonic drills,
(2) on vocabu la ry  s tudy ,
(3) on large  read in g  units  in the  ea r ly  stages 
(sentence or p a r a g ra p h ) .
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l o n r
Phonic w ork  
in the
Second Primer.
This commences with the 
sounds of the vowels. The short  
sounds have a lready  been presented  
and used in w ord  building. This 
trans i t ion  to the long vowel should 
prove an easy step. M any devices and  stories may 
be used to make the work  a t t rac tive ,  ejj.y in in t ro ­
ducing “ q ” show th a t  ‘‘never walks out alone 
bu t  a lways takes  ‘u ’ with i t ' ' ;  also tha t  ‘x '  
‘‘never comes top of his class but very often comes 
bo t tom ."
Rhymes and j ingles  of all kinds are a very g rea t  
hel]) in phonics at  this stage, e.g., A. A. ^ l i lne 's  
Emmeline has not been s e e n "  fo r  the ea and  ee 
phonograms, is a lways a favourite .
Types of A pp ara tu s  for  Long Vowels.
x^.
V
/  mat _do4 /
o . }lova))lc arm at­tached to hack 
with })a])er pin.
rv » > iG converts  
short vowel to 
long vowel.
I l lus tra t ions  on reverse side.
Al»PARATl'?i FOK LONG VOWELS
mad
mod-
h ph P
boot
f- ■ d
br
Child fits ' ‘g a t e ' ’ bctwcc]i " g a t e  p o s t s ”  and 
il lustrates.
stories on reverse sides.
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Poster for Phonic W ork in Books 2 or 3.
sna
a
na
da
sa
PHONIC GAMES 3 9
Phonic Games. (Group) fo r  P r im ers  2, 3, or 4.
(1) A p p a ra tu s :  a n um ber  of sets of ca rds— six in 
a set— with one w ord  on each card.
Each child receives a set.
Teacher or leader  has a set.
t r ee \ top smg
down meat ship
Teacher holds up  a card  and  asks Class to show a 
word th a t
(a) rhymes with it,
(or) (h)  has the same initial  letter,
(or) (o) contains the same phonogram, etc.
The first child to respond correctly has his card 
pinned up  in its correct place un der  the teacher 's  
card.
(2) Teacher or leader says, ' ' I  hear with my little 
ear, something to rhym e with  ‘s e a t ’. "  Children  find 
correct ticket from among their  sets.
(3) Children  ta k e  cards  to b lackboards  and  p r in t  
as m any w ords  as possible con ta in ing  the  same 
phonogram  or the  same initia l  le t te r .  They m ay  use 
the lists a t  the  back  of the  P r im ers  fo r  re ference if 
so desired.
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Game of F am ily  Post.
Phonics (Second P r im er)-  
Three card-honrd houses with letter-box
JZL HL
le tter  box
Coverof box cut to 
ottach to back 
of bouse
JCL
back of house
_ open motch box 
after postinq
E nvelope or 
Postmans bog 
containing mixed 
cards or’letters’
coal------- .see
Each  child has a l)ox contain ing three  card-board 
houses with li ttle boxes, also an envelope witli mixed 
cards, l i e  sorts out  cards or ' ' l e t t e r s ' '  and  posts 
them at  the r igh t  house. l i e  can make a list of tlie 
" l e t t e r s "  he has posted, and  make a " s t o r y "  or sen­
tence about as m any  as he can.
This game is much enjoyed, and  the a p p a ra tu s  
is simple and  inexpensive to make.
PLAYIXG SHOPS
W ord Testing Game, Second Primer
41
CO + c law s door
teddy-bear fur r o o f
m o u s e window
[ t o e s tal wo II p o in t
Child places t i ck e t  in co r rec t  column.
Shops m ay be p layed  s im ila r ly— a baker,  a 
grocer,  an d  a b u tc h e r— child a r r a n g e s  t icke ts  on 
which are  p r in te d  nam es of; goods— in correc t  
columns.
These ca rd s  m ay  also be used  fo r  w r i t t e n  ex p res ­
sion work ,  the  w ords  pi*ovided being  a help in 
spelling.
P r in t  on the  back  of card ,  d irec tions  such as
(1) P r e te n d  you are  a ca t  an d  tell  all about 
yourself .
(2) H av e  you  a b aby  a t  home? W r i t e  down 
some of th e  th in g s  he does. .
(3) D ra w  y o u r  own house and  g a rd e n  an d  tell 
all abo u t  it.
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W o rd  Testing. P r im ers  2 or  3.
on
by
no 
my  
I am — the box. 
I hove — h o t . - .^  
The cat is — the box 
The cat is — cot. ^
no
1 by
Use only words child has m et  before. Child may 
e i ther  (a)  re-write  sentences and  p u t  in missing 
word, or (h)  place correct ticket in sentence and  then 
write it.
O ther  w ords  difficult to visualise on account of 
th e i r  s im ilar i ty  should be made use of fo r  individual  
work, e.g.f
saw
of
felt
was
for
left etc.
These words, especially, m ust  be looked a t  ca re ­
fu l ly  by the  pupils. Correct  visualisation is the  only 
basis fo r  good spelling, and  no am ount  of phonic 
dril l  can tak e  its place. The aim should be to develop 
a keen eye fo r  similarities and  differences in words, 
not  to teach verba t im  a ce r ta in  n um ber  of phono­
grams.
HANDWORK AND DRAWING RESPONSE 4 3
In d iv id u a l  Game.
The child  has  several  p ic tu res  and  an assorted  
var ie ty  of t ickets ,  e.g..
— *  - '  
h o u s e
r
c a t chair
H e is to ld  to p ick  ou t  the  w ords  th a t  tell w h a t  the 
person, place, or th in g  a lw ays  has. Thus  from  
am ong  the  t ickets ,  he w ould  place u n d e r  house, 
door, roof, w indow, wall, etc. U n d e r  ' ‘c a t ’' he 
would place head, legs, tail, etc. He could then  
wri te  a " s t o r y ' '  abou t  the p ic tu re ,  u s ing  the  w ords  
on the labels.
E x am p le  of H a n d w o rk  an d  D ra w in g  Response.
Book 2.
Cut ou t  th i s  qu ar t er
I
1 ^
\
O '
\  ^
^ ' ^ f /
u n d e r n e a t h  d i s c top disc
The child  cuts  ou t  two c i rcu la r  discs of c a rd ­
board  : he pastes  or d raw s  the fo u r  p ic tu res  on one
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an d  p r in ts  as in d ic a te d ;  he cu ts  one q u a r t e r  f rom  
the o th e r  circle a n d  p r in t s  I  can  as shown. The tw o  
circles a re  then  a t t a c h e d  w ith  a p a p e r  pin. The 
child finds m a n y  gam es he can p lay  w i th  th is  toy.
W hile  the  Second P r im e r  is be ing  re a d  the  child 
should  be te s ted  w i th  sho r t  tes ts  c o n ta in in g  the  
w ords  in a new  con tex t  : a few exam ples  are  given 
here.
E x am p le s  of Test  Cards.
2nd P rog ress ive  P r im er .
P a q e  3
In a sh o e  there lived on old women 
S h e  did not  know w h o t  to do  
witti 50 m a n y  children.
P a  y e  5.
There were Tommy Thin, Johnry Stout, 
Boy B lue  and B o -P e e p .  
Jack went up the hill with Jill for water.
P o y e  6.
Mother Hubbard hod no hom e  
The poor little children hod no food.
P o y e  18.
The hen said, Look, I have laid on egg for your tea" 
The qiont gave the children the fat hen.
P a g e  20
Ttie hen h a s  laid such  o funny egg. 
It 15 n o t  like t h e  res t .  
It  IS round  an d  it h a s  funny legs. 
The children laughed when they sow it
TEST CAK'DS 45
Page 21
He cou ld  n o t  n d e .  
He w a s  too ro u n d ,  
Wl-ien he r o l l e d  in th e  d u s t  
oil t l i e  m e n  s o n q  and lau ghed .
P a  g e  2 3
.1 will Sit  on the wall and wait till t h e  King comes 
[he sun was so  hot that soon he was sleepy
P a g e  45.
W h a t  a n a u g h t y  boy he was.  
He w en t  to drown poor  p u s s y  cat.
P a g e  4 6
That IS not your bone,you naught_y ca t. 
P a g e  47 
"Mi-ow. mi-ow, I w o n t  to get  ou t .  
Would he take her  out o f  the well?
P a g e  4 8
"Poor Pussy!  I'll help you, s a i d  Johnny 
who c o m e  running by. 
"I sh a l l  not le t  yo u  drown!’
P a g e  49
“Tommy, I am c r o s s  with you.  
S h e  whipped  him s o u n d ly .
S u p p le m e n ta ry  re a d e r s  m a y  be used  before 
tlie T h ird  Header is a t te m p te d .  Tlie tot I owing 
■■ W lHtcom l)e’s S to ry  B o o k s ”  a rc  a v a i la b le :—
“ The P ied  P i p e r , ”
“ t 'h e  Til roe Tattle Pigs, ”
“ B ab y  I t u n t i n g , ”
“ Tom T in im b ,”  an d  m a n v  others.
4()  T i r t :  T E A C H ix c  o f  k e a d i x g
T H E  T H IR D  A N D  F O U R T H  P R I M E R S
The teach e r \s  t a s k  is by no m eans  simplified w h en  
tlie child  has  g a in ed  a ce r ta in  fac i l i ty  in w o rd  p e r ­
cep tion  or w ord  analysis .  M any  ch i ld ren  who r e a d  
f luently  a loud  have  no com prehens ion  of th e  con­
tex t .  O ther  ch i ld ren ,  keen  on g e t t in g  the  gen e ra l  
ou t l ine  of the  s tory ,  ' ‘s k ip ^ ’ any  w o rd  they  do n o t  
recognise. This p rac t ice  is v e ry  p re v a le n t  am ong  
the  b r ig h te r  children ,  an d  if  pe rs is ted  in, will  cause 
iiabits to be fo rm e d  w hich  will be m ost  difficult to 
e rad ica te  la ter .  The re a d in g  v o cab u la ry  will  suffer,  
a n d  only  one ty p e  of com prehens ion  will be 
developed. The pu p i l  will  find g re a t  difficulty in 
following w ri t ten  instructions,  or precise directions.
C om prehens ion  is an  invo lved  process, an d  in 
o rd e r  t h a t  th o ro u g h  te s t in g  of all  typ es  of c o m p re ­
hens ion  m ay  be u n d e rs to o d ,  the  fo l low ing  sho r t  
e x p lan a t io n  is g iven  here.
Types  of Com prehension .
(1) R ead in g  to g e t  the  g en e ra l  s ignificance of a 
p a ra g ra p h  or story, or skimming^ ' to get  the bare  
fac ts— p ro v id ed  by f a i r y  tale,  fable , an d  story .
(2) R ead in g  to sa t is fy  tlie fee l ing  fo r  r h y t h m  or 
ba lance— p rov id ed  by p o e t ry  ( in c lud in g  n u r s e r y  
rhym es)  or s tor ies  w i th  re p e t i t io n  occu r r in g  
f requen t ly .
(3) R ead in g  to acqu ire  precise  d a t a  or p a r t i c u la r  
d irec t ions  w hich  if  u n d e r s to o d  a re  easily  re m e m ­
bered— p ro v id ed  in the  fo rm  of posters ,  w r i t t e n  
ins truc t ion ,  d irec tions,  etc.
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T ra in in g  to ge t  the  g ene ra l  significance does n o t  
develop com prehens ion  necessa ry  to u n d e r s t a n d  
precise d a ta  a n d  vice versa. I t  is, therefore, obvious 
tha t  tests in all types  m ust  be a r ranged .
Testing m ay be u n d e r ta k en  in a va r ie ty  of ways.
The teacher m ay  ask the class to
(1) recall facts,
(2) ask or answer questions,
(3) memorise portions,
(4) give theme of p a r a g ra p h  or story,
(5) locate a sentence or p a ra g ra p h  th a t
answers a question,
(6) paraphrase ,  dissect, or enlarge p a r a ­
g rap hs  or sentences,
(7) i l lus tra te  p a r a g ra p h  or sentence by d ra w ­
ing or dramatiza tion.
The wealth  of s tory  an d  fable  in the Progressive 
P r im ers  will give ample scope fo r  exercises in sen­
tence-m atch ing  games an d  d ram a tiza t ion .
Tlie following sentence and  p ic tu re-m atch ing  exer­
cise is most valuable fo r  ind iv idua l  work. I t  m ay  
be tu rn e d  into a group  exercise i f  the teacher p r e ­
pares  one large ca rd  on which the sentences are
prin ted ,  and  asks the ch i ld ren  to i l lu s t ra te  each 
sentence and  p r in t  the exp lana tion  beneath. Use 
this type  also fo r  read ing  correlated  with  n a tu re  
s tudy, hygiene, etc.
A ty p e  of sentence com prehens ion  t e s t  fo r  fo u r th ,  
fifth, or sixth readers. Take any  story  such as ‘'D u s t  
U nder  the R u g ’’ (p. 11, Bk. 4) which the child has 
r e a d  several  t imes. P re p a re  fo u r  p ic tu re s  an d  fo u r  
ca rd s  as on page  51. The child  has  to m a tch  each 
ca rd  w i th  i ts  co r re spo nd ing  p ic tu re .
4 8 THE TEACHING OF READING
,nuLj
0 ' . \ |
When Minnie stepped into the house, 
she saw twelve untidy beds.
Twelve little men cam e in.
They were surprised to see Minnie.
( r i e t u r e  on pa<>e .13, Hook 4.)
Minnie so t looking at Jack Frosts 
beautiful pictures.
(P ic tu re  on page 15, Hook 4.')
Minnie lifted the rug. There were 
twelve pieces o f  shining gold.
(Pieturo on page 17, Hook 4.)
‘ ‘ rHAiTK AL ' * KKADIXt;
The reading of stories, liowever, should be as free 
and  u n in te r ru p te d  as possible, in  fact the content 
of a folk or fa iry  story is often not suitable for 
testing for jorecise information.
Suitable reading material must be made available 
by the teacher  in the following w ay s :—
(1) The reading of posters, announcements, 
orders, directions, or signs.
(2) Directions on how to use materials ,  such 
as scissors, ])encils, paste, tools, etc.
(3) Directions on how to make toys, play 
games, i l lus tra te  episodes, etc.
(4) Directions on how to obtain  inform ation  
about  drawing ,  colouring, constructing, 
])raetieal num ber  work, n a tu re  s tudy, 
hygiene, keeping records, etc., etc.
Very often the so-called backw ard  reader  will 
respond to this ' '  j ) rac t ica l ' '  read ing  when the fa iry  
story or fable makes no appeal, l i e  is the practical  
boy, who is bored by fantasy ,  and whose im ag ina­
tion carries him into the wonderland of engines and 
racing ears ra th e r  than  into the realms of Oberon 
and his t ra in  of fairies. In  fact, most boys of seven 
or eight develop a contempt fo r  read ing  material  
tha t  is no t  ‘D ru e .”
One or two exam])les of the ty])C of read ing  which 
should be ])rovided by the teaclier in addit ion  to the 
readers  are given here. The opportunit ies  for  
“ practical  r e a d i n g ”  about a class rooiii are endless.
5 0  THE TEACHING OF READING
Notice to be p laced  on the  tool cup bo a rd  door:
Count and put away in their ploces 
4 ham m ers  I box noils  
2 s a w s  I box focks
2 screw drivers I box screws
etc.
All announcem ents  or orders,  such as
'A Jhildren  m ay  n o t  ea t  lunch in the  p o r c h / '
' ‘W ash  your  hands  before e a t in g . "
“ This bag  is fo r  d u s te r s . "
“ Pu t  back your  cards  as you found  th e m ."
etc., etc., should be clearly p r in ted  and  p u t  in con­
venient  positions where  they  m ay serve as constan t  
reminders.
How to Make.
Teacher m ay hec tog raph  d raw ings  and  directions, 
( l i i ld re n  m ay paste  them  on b row n p ap e r  and  m ake 
“ ]\Iy W o rk  B o o k ,"  cons tan t ly  add ing  more pages.
How to Make A Racing Car.
You need
a piece of wood about  th ree  inches long, one 
inch wide, and  one inch deep, 
fou r  checkers fo r  wheels,* 
four  screws, 
one wooden bead, and  
one small nail.
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need
w o o d
one b e a d
oooo
four checkers
fo u r  sc rew s
H
one no I
Shape w o o d  
l i k e  t h i s .
Put on the
w h e e ls .
Shape the wood with your  pocket knife as in the 
picture, round  for the f ron t  of the car and pointed 
for  tlie back.
Screw on the four  wheels.
Xail the bead on to the d r i v e r ’s seat, s lanting 
backw ards  as in the picture.
P a in t  the car red, yellow, or black.
Poster, or Card.
Directions on How to use Seccotine.
Seccotine is often used for s t icking cardboard  
toys. I t  is s t ronger  than paste, bu t  not so s trong  as
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irlue. You must be eareful lioAv you use it or you 
will spoil your  toy.
Seccotine
(1) (5it a small s t r ip  from a waste ]>ieee of 
eardboard .
(2) Take out the j)in from  the m outh  of the 
tube.
(:)) Hold the tube at the  bottom and squeeze 
a small piece of seccotine on to the c a rd ­
board  strip.
(4) P u t  the pin back in the m outh  of the  
tube.
(5) S tick  your  toy, holding- the toy  in one 
hand  and the s t r ip  of ca rd b oard  in the 
other.
If you use seccotine like this none will be wasted 
on y ou r  fingers and  clothes.
Reading and W ritten Expression Work.
The r(‘ading  material in the Third  and F ou r th  
P rim ers  consists of the folk story and fable, which 
follow n a tu ra l ly  from the nu rse ry  rhyme. The 
F ou r th  book contains stories which may be us(‘d as 
i l lus tra t ions  of or corre la t ion  with  n a tu re  s tudy  or 
hygiene projects .  Oral expression, of course, is p a r ­
t icu lar ly  su ited  to such stories, and  must not be 
neglected.
The stories lend themselves adm irab ly  to 
dramatization.
liEADINd AND WKITTKN WORK 5:1
The plioilie work continues from the Second 
Primer, and sliould he treated similarly. The 
teacher  must remember tha t  short lessons at 
frecjiient in tervals  are of more value than  lon^ 
])criods with longer intervals. Phonic jxames are of 
infinitely more value than  drills, for the children 
come back to them a^ain  and  a^ain, and never tire 
of the rei)etition. Do not insist tha t  the child have 
a thorough knowledge of a new sound on the first 
[presentation, but aim at “ p a r t i a l "  learninj,^ fol­
lowed by fref[uent repetitions.
Wi i t ten  exjpression work  must x^p liaiul in liaml 
witli reading*.
Jforc are a few sug^gestioiis, the use of wideh will 
aid the meehauieal m astery  of words.
1. Di-awiu^j: objects aud writ ing’ names.
2. Writing' word  families and d raw ing  [pictures.
:1. \Vi*itin<z* action words and draAvin^ (or doinpr) 
actions.
4. Cojpyin<^ a nursery  rhyme from book or ca rd ;  
writing’ it again w ithout looking.
5. ( ’opying from blackboard  or card, and filling 
in missing le t ters  or [plupiiograins.
(p. (kpjpying from blackboaixl ot' card, and  filling 
in words which must be gathered  from the context.
7. Looking at a p ic ture  and w ri t ing  out the 
mimes.
8. Looking at a [picture and w ri t ing  all the doing 
(action) words.
9. W rit ing  stories (sentences) using given words 
and d raw ing  illustrations.
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THE FIFTH  AND SIXTH  PRIMERS
Tlie rem arks  made on types  of com prehension  
app ly  even more to the F i f th  and  S ix th  P r im ers  
than to tlie ear l ie r  ones. At this s tage the child 
becomes so in te res ted  in the s to ry  th a t  ' ' s k ip p in g * ’' 
words becomes a set hab i t  unless g u a rd ed  against .  
A g rea t  deal of careless spell ing is due to neglec t  
in this direction. Now tha t  the phonic w ork  has  
become largely  w ord-build ing  it will be necessary  
to consider m eanings as well as sounds of words. I t  
is unavoidable  tha t  his re ad in g  vocabulary  will 
exceed his spoken vocabulary .  There  is no reason 
why read in g  cards  dea ling  w ith  this phase of 
read ing  should not  be used fo r  ind iv idua l  w o rk  to  
test the  i )up irs  advance  in w ord  comprehension. 
Exercises in the use of new word  form s can be made 
as a t t rac t iv e  as s im ilar  w ork  in the in fan t  class, 
and  are  much easier to a r range .
Anotl ier  big difficulty, however, now confronts  
the teacher. She has taugh  the child how to read ,  
but w ha t  is he to read?  The necessity fo r  a class 
l ib rary  is now felt. There  are many sn implement a ry  
readers  on the m arke t ,  which should be used fo r  
indiv idual  and g roup  reading. The child should 
read every book at least twice, m ake a list of those 
he has read, and  be p rep ared  to answ er  oral or 
w ri t ten  (questions on his reading. The re ad in g  
m ater ia l  should be as var ied  as possible in o rd e r  
th a t  tlie d ifferent  types  of comprehension may be 
developed. The l ib ra ry  should include books on 
na tu re  s tudy ,  handw ork ,  toy making, animals, o ther  
countries,  etc. The more widely a child has read, 
the more value will he get  f rom  his education. I t  
is, in m any  cases, only th ro u g h  his re ad in g  th a t  he 
can become a ware of a world  outside his im m edia te  
environment.
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Speech Training.
As is indicated in the Second and Third  Primers, 
it is in tended  th a t  the teacher  use the ‘' j ing le  w a y ' '  
of speech tra in ing .  There are m any  excellent 
speech t ra in ing  m anuals  on the m arket.  These t rea t  
the subject more carefu lly  than  it could be trea ted  
in this key. One is constantly , however, finding 
teachers who become convinced tha t  the teaching 
of correct p ronuncia t ion  is a waste of time. The 
child who speaks perfec t ly  in the class-room 
relapses into " c o l o n i a l ' ' or cockney as soon as he 
mixes with his playmates. But in rea l i ty  he has 
become bi-lingual. and  surely  there  is a great  v ir tue  
in being able to speak s tan d a rd  English  when 
necessary.
Reading Records should be kept  at all stages of 
reading.
The teacher  should file her  own records, con­
sisting of a sejiarate card  fo r  each child, and 
showing dates of promotion from group to group, 
and  his advance in read ing  age from  month to 
month.
Indications of his progress should also appear  in 
the class room in a simplified form, in o rder  tha t  he 
may compare his w ork  with th a t  of his fellows. At 
the end of the second yea r  he will be able to keep 
his own record  of books read, and  thus become more 
responsible for his own progress.
PROGRESSIVE PHONIC PRIMERS
No matter what method of teaching reading is 
ado])ted a .sound ]dionic training is essential if the 
young  reader is to acquire a sense of power and 
independeiK^e in working out new words for himself.  
The chief  objection to a jirimer built  so le ly  U])on 
the system of teaching to read by sound is that the
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text is Stilted and unna tu ra l  because of tlie liinitations 
necessarily imposed on it. (Jreat pains have been 
taken in the comjulation of the rrop-ressive Phonic 
Primers to overcome this disability by the in troduc­
tion of simple puzzles, dialogues, act ion-readiim and 
similai* interesting devices tliat have the apjtroval ot 
infant teachers everywhere. The illustrations, too, 
are of the same hi<rh standai 'd of liri^htness and 
c h a r m  tha t  have ]iel])ed to make the Progressive 
Series so deservedly po|)ular both with teachers and 
with put)ils.
The Progressive  Phonic P r im ers  follow a (Udinite 
and carefully considered ])laii.
Book I deals with the (‘onsonants,  tlie short vowel 
sounds and twelve of the simple (loul)le consonants.
1. Kach sound is 
introduced l>y means 
of a picture chosen to 
convey the general 
shape of the letter to- 
gether with its sound. 
The citild is able to use these i)ictures as a means to 
self-help, and the teacher can call uj)oii her imagina­
tion and ingenuity in weaving stories round  them. 
Thus the ])ig Avith his bundle  on a stick is obviously 
out to seek adven tu re ;  the house with its tall brick 
chimney and arc!)way must belong to someone and a 
story can be made about the people who live in it. 
For instance tlie boys i l lu s t ra t ing  “ y ’’ and “ k ”  may 
be brothers  and may live in the liouse, and the cat 
and the tortoise may lie ])ets belonging to it. The 
monkey and the elephant jirobably belong to a circus 
and can ])erforni clever tricks. In  this way the 
d ru dg e ry  can be taken out of plionic drill without the
m
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sacrifice of definite tra in ing  in sounds. If tlie j)ictnres 
and letters are copied on to a Avail  chart so much the 
better, as the children, havinj,^ them always before 
tlieir eyes, will become familiar with them all the 
more quickly.
2. The first four sounds to be taimht are those of 
a, n, c, p. From  these the four words can, cap, 
“ p an ” and “ n a p ” can be built. C’ards  witli these 
words ludnted on them can be easily made for 
practice in individual word-matching. Patre d can 
be t rea ted  in the same way.
tap
2. Wlieii ei^*ht .sounds luwo been tauiibt and ten 
words have been built  from them, the next step is to 
use these words in .short sim])le sentences. At this 
sta^e a few “ look and s a y ”  or si^-ht woi‘ds must be 
inti’oduced. On pa^es 4 and 5 the simple device oi 
]ucture-i*eadin^‘ is emj)loyed for the first time, and it 
a])pears throiiji'hout the book whei*e nece.ssaiw or hel])- 
ful. In this way not only are the pa^es made brighter  
and more interesting’ by the insertion of ^ay little 
])ictures in ])]ace of diflicult words, but the ran^’e ol 
reading’ matter  is tliereby greatly extended. Word, 
])hrase and sentence matching’ may all be emi)loyed 
Avith })rofit in these and succeeding’ jia^es.
Sit in the Meg.
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4. The .siin])le short  vowel sounds and  consonants  
have all been dealt  with by the end of page 19. The 
method is ahvays  the same, viz. a few new sounds 
tau g h t ,  words (names of common things') built  from  
tliem and finally short  sentences built  from  these 
words, picture-reading being employed where helpful. 
Where possible the sentences are sullicieutly related 
to suggest a story, till on page 19 when all the simple 
sounds have been taught,  a complete story is p re ­
sented. Tills completes the first stage and the next 
o |)ages are devoted to revision work. On page 20 a 
very simple dialogue is given. Page 21 ])resents a 
picture game to drive home the short words “ on ,” 
“ a n ,” “ am ,” etc. These short  words, though  phonic, 
present no definite p ic ture  to the eye and  give more 
trouble than  m any  la rge r  words th a t  have a d is t inc­
tive shape. Children th a t  can climb u]> the ladder  
in the p ic tu re  w ithou t  s tum bling  m ay then  jiini]) 
down into the o rchard  of r ipe  f ru i t  on the o ther  
side. Follow ing tlie lad d e r  game comes action- 
read ing .  Children read  the sentences and  then  do 
0 1 ' p re tend  to do what they say, e.g.
Hop to the step. 
Skip up to six.
Page 22 gives a variation of the |) icture game by 
using stepping stones across a creek. Those who are 
able to cross dry-shod m ay follow the pa th  to the 
town in the distance. This is followed by more action- 
I'cading. On ])age 2:1 ten sentences each with one 
word missing are given. The r igh t  word is to be 
chosen from the words supplied, e.g.
I see a pot of plum . . . .  
Did you see a bag with a . . . .
zip
jam
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Pa^e 24 is devoted to a final review of troublesome 
small words in a jnetnre-^ame. Those who are able 
to walk up the path  without stumbliim may rin<r the 
door-bell and join the p a r ty  at the house. This eon- 
eludes the first section. Simple short vowels and 
simple consonants have been dealt with and the work 
so fa r  covered revised in five ]uip:es tha t  g-ive thorough 
practice on each of the sounds tauirht.
o. The next section in troduces some of the easy 
double consonants. The first five, ss, zz, gg', ff, and 
11 (actually  simple consonants though having double 
le t ters) ,  lead u]) to ck, st, sh, wh, ch, th  (soft sound 
only) and ng. The last two stories revise the work  
covered in the book and should be well within the 
ability of the average cliilil by the time he has 
absorbed the jdionic tra in ing  and sight vocabulary 
that has been taught.
(i. At the end of the book the com])lete vocabulary 
has been listed according to sound for the assistance 
of teachers in revision ; for although the words con­
tain ing the special sound dealt with in individual 
lessons are set out at the head of these lessons, there 
are many words tha t  are not so listed because the 
vocabulary is being constantly enlarged. The look 
and s a y ' ’ words are roughly groipied whei'c grou])ing 
is ]iossible.
The ground covered in Progressive Phonic P rim er 
]>ook I leads uj) to the study of long vowel sounds, 
more difficult consonant combinations, and irregular 
words. These are dealt with in Book 11.
Progressive Phonic P r im er  Book II.
Building on tlie solid foundation laid in the first 
book. Book 11 carries the work a stage fu r th e r  and 
deals with the long vowel sounds and some of the 
more common digraphs.
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1. The first fourteen pa,ires of the book are devoted 
to simple stories built  from the sliort vowel sounds 
and eousonants tau^dit in l>ook I. Besides ynovidinir 
additional })raetiee and revision these in troductory  
pa^es serve as a link with the })revious book and 
make tlie approach to new work more irradual. Ba^e 
If) <i‘ives in tlie form of a picture-^ame a complete 
revision of the “ look and s a y ' '  words used in this 
inti 'oductory section.
2. Ba^e lb introduces the first of the new sounds. 
lli(' sound of a as in day. No ])reliminary word 
lists are iriven in Book 11, but the key to each 
lesson is j)la('cd at its head ( e . r / . [ a y ] )  the
words ])uilt from it ^rou])ed at the end of the book. 
The “ look and s a y ”  words however are, for obvious 
reasons, ^iven at the be^inuin^ of each individual 
lesson so tha t  the story need not be lubd u]) by  these 
obstacles. Some words tha t  have been regarded as 
si^ht words in individual lessons do not ap |)ear in 
the list at the end of the book because the sounds 
contained in them liave been taugh t  in subse(|ueut 
lessons, cjj. on jia i^C lb  both “ sp ad e” and  d ow n ” 
are ^iven as s i^ht  words. The sound of a as in
“ spade” (aPe) is t a u g h t  on pa^e M2, “ o w ” as in 
“ d ow n ” on pa^e 4b, so th a t  they au tom atica l ly  
cease to b(‘ i‘(\<i*arded as “ look and s a y ”  words.
One of the puzzles that  confront youn^ children 
is tha t  the same sound m ay  be j^resented in several 
different le t te r  combinations, e.g.
The lon^’ sound of a is found in bay, rain, game.
The long sound of i is found  in shy, pie, kite, 
h igh  and  so on.
In order  to avoid needless confusion each digrapii 
has been presented separa te ly  so th a t  it may be 
assimilated before the next is tackled. Thus ay  and
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ai are dealt with in tlie se])arate lessons ' 'A t  the 
I>ay*' and ' ‘Kain, Rain, Cio to iSpain." W ords  con­
ta in ing  ay appear  in tlie lesson dealing with ai since 
they liave a lready been taiyirht.
The j)oein ' ‘ Who Likes the R a in L '  on pajze 20 
has been included par t ly  because it follows a s tory 
about rain, and pa r t ly  because of the many ])honic 
words it .contains. }lost of it is within the grasp of 
piij)ils at this stag:e.
The digra])hs ee and ea, y  and ie are all dealt  with 
in imlivitliial lessons as were ay and a i ; oe and oa 
art' taken  together  because there arc very few words 
with the oe combination. A nst'ful combination is 
ew, the words containing: which are in troduced in a 
few bi'ief st'utt'iices. On ]>ag:e d l  a revision exercise 
is ])res(mt(‘d in the gfiiise of a simple pu/zle. All 
the long* sounds so fa r  taugfht are represented  here, 
and the ])uzzle is self-explanatory,
o. The next gi*oup of sounds deals \\ itli the long" 
vowel with final “ e .” They are taug'ht in the order 
a-e, i-e, o-e, and u-e. (The only e-e  word that 
bt'longs to tilt' vocabulary  of this agt' is " h e r e ’ ' anti 
this is not separate ly  dealt with.)  Oomparison can 
be madt' ht're with worths such as, see, pie, hoe, etc. 
Letter  " e "  makes the other sound say its own name 
whether it is besitle it or separatt 'd  by antitlu'r 
letter. P len ty  of read ing  jiraetice on these combina­
tions is jirovided by action-reading ( " T h in g s  tt> 
D o " )  and guessing gamt's ( " W h a t  am 1 ?’’) on pages 
22 - 25 .
4. Thus fa r  the king vowel combinatitins dealt with
are:  ay, a i ; ee, ea; y, ie; oe, oa; ew; a-e, i-e, o-e,
and u-e. In the story " W e t  P a i n t "  on piage 2(i 
each of these is represen ted  so that  this s tory gives 
thorough revision of work covered.
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5. The rem ain ing  combinations dealt  w ith  in Book 
I! are. tlie sound of 65 as in “ m o o n / ’ ow as in 
“ c o w / ’ i as in “ h i g h / ’ and  on as in “ house.” B y 
this time tlie ch ildren  will have acquired  a consider­
able vocabulary  of s ight words, and  a t ta ined  a 
degree of independence in w ork ing  out new words 
conta in ing  the sounds they have learned. “ The 
.Moon in the P o o l”  belongs to the popu lar  type of 
rejietit ive s tory  and  provides p len ty  of practice  in 
the new sound. To avoid confusion the short  sound 
of 00 as in “ book” is not ta u g h t  in this book.
6. The sound of ow as in “ co w ” is in t roduced  on 
j)age 45 in the ac tion-reading  en t i t led  “ Things to 
D o .”  Sentence-matching cards would be helpful for 
individual work on tliis and similar pages throughout 
the book.
7. The long sound of i as in “ h ig h ” is in t roduced  
in two short  guessing games on pages 46 and  47. 
This is a r a th e r  difficult combination and  pu|)ils will 
require  p len ty  of practice to enable them to recognize 
it easily.
8. The sound of on as in “ house” is the last 
combination tau g h t  in Book TI. A gain  it is presented  
in a repetit ive  s to ry  and  a b u n d a n t  pract ice  is p ro ­
vided in the new sound as well as m any of the long 
vowel sounds dealt  with  previously.
H. The book concludes with a revision exercise 
in the form of a missing-word test, and  a poem 
(page 55) th a t  contains m any  sounds th a t  have been 
taugh t .
10. The complete vocabulary  of Book II is l isted 
and  grouped  in the las t  five pages. “ Look and  s a y ”  
words with  some s im ilar i ty  of construc tion  or idea 
or sound have been grouped  to assist in the ir  recog­
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nition, (.<j. words ending in ‘*-er” liave been grouped, 
and  also were, where, there; are, arms, bark, etc.
Teachers will, of course, apply  their own individual 
method in using the book. It will be seen tha t  the 
text supplies abundan t  ojiportnnity for dramatization 
since the keynote of all the stories is action. The 
guessing games and “ things to d o ' '  pages provide 
suitable material for word, phrase and sentence 
matching.
It  is lioped that even where the system employed 
is not mainly jthonic, teaciiers will find the Progressive 
Phonic ]*rimers helpful. They may be used, for 
exaiu})le, as sup])lemeutary books to Tiny T o ts ' Primer 
and the F irs t  Progressive Primer resiiectively. and 
since they are largely free from the stilted text usually 
associated with phonic ])rimers, it is hoped that those 
teachers who favour the ])honic system will find 
in them exactly the type of books tha t  they reipiire.
Progressive Phonic Primer Book III
B y  the time eliildreii liave eom])leted the second 
i^hoiiic Pi-imer tliey ai*e in jiossession of a fa ir ly  
extensive vocahnlary. and a ie  ready to attack the 
more ditficult common sounds that  are dealt with in 
] look 111. Th(‘se inchuh' such sounds as oo, as in 
“ w o o P ’; u as in “ p u ll” ; ow as in “ b low ” ; ew as 
in “ g re w ” ; or; ar; er, ir, ur; aught; and silent 
hdters.  Where the same sound is re]) resen ted in 
different ways, e.g. er, ir, ur, each is treated separately 
and finally combined in a revision lesson. Simple 
puzzles and dialogue also find a ])lace as in the 
]u*evious books of the series. The type is bold and 
cleai" and the illustrations of the same high s tandard  
as heretofore.
H4 THE TEACHING OF READING
K O O K A B U R R A  S E R IE S
Tiie K ookaburra  Series has been specially desiirned 
to siij)plenient the Progressive Phonic P rim ers  and to 
|)rovide additional reading m a t te r  for these youn^  
readers. The stories which are very short, are built  
upon the sounds taujrlit in the primers  and each 
deals with a topic tha t  appeals to children of this 
a^e. Each book comprises ei^ht pa^es, is b r igh t ly  
i l lustra ted in colour and ])rinted in tlie same bold 
tyj)c as the ])rimers themselves. Pu])ils who have 
mastered Progressive Phonic Prim er.  Hook 1. find 
themselves able to read the six books tha t  suj)i)lemejit 
it. and thus experience their  first taste of reading 
inde])endence.
I N D E X
ACTION, the keynote, 8 
Action reading, 58, 61 
Apparatus for individual testing of Tiny 
Tots’ Primer, 12-13 
Apparatus for long vowels, 36-38 
Apparatus for word matching, 5-7 
hints for keeping, 7-8
COMPREHENSION, 3 
tyi>e3 of, 46, 54 
Cue Cards, 7
DIALOGUE, 56, 58 
Digraphs, 59, 60, 61 
D r a m a tiz a t io n , 8, 25, 26, 47, 52, 63
E m o t i o n a l  attitude, 34 
Exi>cctaucy, 26
F i f t h  and Sixth Primers, 54-55 
Finger play, 9 
Fire engines (game), 17 
First Progressive Primer, 23-34
G am e of Family Post, 40  
Games, group in phonics, 17-20, 39, 40 
Games, simple phonic, 15-17 
Games, simple reading, 20-22 
Guessing games, 61
Jl AN I) w o r k  and drawing response, 48 
How to make things, 50-52 
How to use seccotine, 51
I n d iv id u a l  w ork n ecessary , 11 , 43
K o o k a bu r r a  S e r ie s  ^ 64
XjABKLS, read ing  gam e, 20  
L o tto  g a m es, 21
MissiNGi word test, 62
N u r s e r y  Rhymes, use of, 26-30 
Nursery Rhyme phrase reading cards, 28
Oral  exp ression , 52
P a p e r  books, 7 
Peep Show games, 30 
Perception, span of, 23, 25, 26, 35 
Phonic games, 15-17, 39, 40 
Phonic Primers, Progressive, 55-64 
Phonics, combined with speech training, 9 
Phonics, individual apparatus for, 15
Phonic work, 3, 4, 9, 55-63 
second primer, 39, 40 
Phonograms, teaching of, 33, 39 
Phrase reading, 3, 8, 25, 35 
Picture and Answer Cards, 31 
Picture and sentence matcldng, 28 
Picture game, 58, 59 
Picture reading device, 57 
Posters, 9-10, 38 
reading of, 49 
Prdiminary work, 4 
Punch and Judy Show, 30 
Puzzle, 61
R a i l w a y  stations (game), 20
Reading card, 11
Reading for content, 3, 49
Reading games, 20-22
Reading records, 55
Reading with drawing response, 27
Records, reading, 55
Repetitive stor>% 62
Rhythmic eye movement, 24
S e c o n d  Progressive Primer, 34-45 
Sentence comprelionsion test, 47, 48 
Shop windows (game), 19 
Snap gamca^ 22 
Sounds, revision of, 14, 15 
linked with pictures, 56 
Span of perception, 23, 25j 26, 35 
Speech training, combined with phonics,9 
the "jingle way", 55 
Spelling helps, 41, 42 
Stick men, for p ic tu re , 6 
Supplementary readers, 45 
Supplementary reading cards, 34
T e s t  Cards (Second Primer), 44-45 
Testing visualisation, 12 
Third and Fourth Primers, 46-53 
Tiny Tots’ Primer, 8-22 .
Apparatus for individual testing, 12- 
13
Transition stage to 
First Primer, 11 
Second Primer, 35
f
V i s u a l i s a t i o n  testing, 12 
Visual work, important, 3, 29, 42
W o r d  building apparatus, 32 
Word matching, 4-7 
Word reading, 3, 8 
Word testing (Primers 2 or 3), 42 
Word visualisation, 29 
Written expression, 52
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